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“14,000 Mississippi students drop out every year… 
40 students drop out every day.”

—dr. hank bounds (11/12/07)

“We lose a third of our new teachers within three 
years. … [M]ore young teachers leave teaching 
because of discipline issues than over teacher pay.”

— governor haley barbour, 2008 state of the state prepared remarks



forty students — more than a classroom’s worth —drop out of high school every 
school day in Mississippi. This is cause for alarm for our community, economy, and perception 
of public safety. Of equal cause for alarm is our teacher dropout rate. As Governor Barbour noted 
in his 2008 State of the State remarks, “We lose a third of our new teachers within three years. … 
More young teachers leave teaching because of discipline issues than over teacher pay.”

A great number of our teachers and students are dropping out for the same reason: school 
discipline. Left with few alternatives for handling problems in the classroom, many schools 
resort to discipline methods that have been proven to be ine!ective and that likely lead to 
dropping out: suspensions, expulsions, placements in alternative schools, and referrals to the 
criminal justice system. 

But there are tools that our teachers and administrators can use to keep our schools safe and 
productive so that our students and our teachers stay in school. By implementing relatively 
simple and cost-e!ective evidence-based approaches such as Positive Behavioral Interventions 
and Supports (PBIS), educators have the power to transform Mississippi’s schools. 

Comprehensive school discipline reform will require cooperation among diverse education 
stakeholders"—"state lawmakers, the Mississippi Department of Education, local school 
superintendents, school board members, teachers, parents and students. 

Together, we can create safe and orderly classrooms and ensure that our teachers can focus 
on teaching and preparing our children for the future.



many of mississippi’s children face enormous barriers to achieving a high school  
diploma. Almost 30% are born into poverty, and more than half are eligible for a free or 
reduced-price lunch. Many students living in poverty bring additional challenges into the 
classroom every day. Some lack access to adequate health and mental health care, some live in 
substandard housing, and some even go hungry.

Mississippi’s at-risk children don’t leave their challenges at the schoolhouse door. Instead, 
these challenges often lead to behaviors that get in the way of learning and take away valuable 
instructional time by forcing teachers to spend their time on discipline rather than teaching. 

Because our teachers lack the resources they need to e!ectively deal with problem behavior, 
they often resort to exclusionary discipline methods like suspensions and expulsions. In 2004, 
the last year for which national data is available, Mississippi had the sixth highest out-of-
school suspension rate in the nation. That year, African-American students were two-and-
a-half times as likely to be suspended as their white peers and almost twice as likely to be 
expelled. In the 2006-07 school year, the number of Mississippi students who were suspended 
had increased by 23% over the previous two years and expulsions rose by 32%, according to 
Mississippi Department of Education data. 

Although Mississippi schools rely heavily on these exclusionary discipline methods, the 
evidence shows that they don’t work. Instead, they impact student academic performance, 
are likely to contribute to our staggeringly low graduation rate, push children from the 
schoolhouse to the jailhouse, and drive teachers out of the profession. 

Governor Haley Barbour said it best: “We lose a third of our new teachers within three years. 
… [M]ore young teachers leave teaching because of discipline issues than over teacher pay.” 
(2008 State of the State Address) The constant pressure of dealing with school discipline 

issues is pushing too many of our teachers out of the classroom. 
According to a 2004 national survey of middle and high school 
teachers, 76% of teachers indicated that they would be better able 
to educate students if discipline problems were not so prevalent. 
In a 2005 national survey of teachers leaving the profession, 44% 
of teachers, and 39% of highly qualified teachers, cited student 
behavior as a reason for leaving. 

Teacher turnover imposes significant burdens on principals  
and administrators: they must find, train, and mentor new teachers 
out of a shrinking pool of qualified applicants and then repeat the 
process each year. The departure of experienced teachers leaves our 
schools with less leadership and guidance for the new teachers hired 
to fill their void. This continual shu#e can only damage a school’s 
sense of community and overall performance. 

As of 2001, there were more Mississippi teachers leaving 
our schools than there were coming in. We must provide our 
teachers the tools and support they need to do what they had 
hoped to do by joining the profession: teach e!ectively. Only then 
can we hope to keep our students and our teachers in school.

“Increased use of 
zero tolerance only 
seems to increase the 
disproportionality of 
African-American students 
in school discipline.” 

— russell skiba,  
director of the

initiative on equity and opportunity
at the center for evaluation and 

education policy



Mississippi’s high school graduation rate of 62% is one of the lowest in the nation. The 
graduation rate of students with disabilities is even more alarming: only 29% of these 
students graduate with a regular high school diploma. Suspensions and expulsions, which 
put kids further and further behind in school, undoubtedly contribute to our dropout 
problem. Research has consistently shown that those dropping out of school are more likely 
to have been suspended or expelled than peers who remained in school through graduation. 
According to the Mississippi Department of Education, most students who drop out 
have received five to nine discipline referrals and were absent for more than 10 days from 
school"—"absences that were probably a direct result of out-of-school suspensions. On the 
other hand, students who did not drop out reported that they were encouraged to stay in 
school by fair school discipline practices and respectful relationships with their teachers. 

Some schools see few options available to them and have resorted to a standardized “zero-
tolerance” approach to school discipline that often causes more problems than it solves while 
failing to address the underlying causes of misbehavior.

All relevant research"—"including a recent, influential study by the American Psychological 
Association"—"proves that zero tolerance approaches do not result in safer, more orderly classrooms. 
Studies have found that 30% to 50% of suspended students are repeat o!enders, suggesting that 
suspensions do not deter future disruptive behavior. In one study, researchers concluded that 
“for some students, suspension functions as more of a reinforcer than a punisher.” Dismissal 
from school is actually a reward for some students for whom school is a constant struggle.

Students suspended from school are much more likely to engage in troublesome behavior. 
According to the Centers for Disease Control, “out of school” youth are significantly more 
likely than “in school youth” to become involved in physical fights, carry a weapon, smoke, use 
alcohol, marijuana and other drugs, and engage in sexual intercourse.

Many youths end up in the juvenile justice system because of school-related behavior. Instead 
of handling relatively minor incidents such as school fights and disruptive behavior through 
the traditional discipline methods like after-school detention and extra assignments, many 
schools are turning to the juvenile court system. Youth court judges from around the state say 
that school discipline referrals clog their dockets, according to a recent study by the National 
Juvenile Defender Center and the Mississippi Youth Justice Project. 

Not surprisingly, involvement in the juvenile justice system, with its disruption of a child’s 
education, is often a direct pathway to dropping out. According to a recent study, a first-
time arrest during high school nearly doubles the odds of high school dropout, while a court 
appearance nearly quadruples the odds. 

Changing our current practice of sending students to the criminal justice system for school-
related behavior can help reduce the number of kids who drop out"—"and save our state the money 
it needs to educate our children"—"without sacrificing school safety.

It’s clear that zero tolerance policies and school discipline practices that depend on 
suspensions, expulsions and referrals to the criminal justice system aren’t working. So what 
is a school to do in order to maintain a safe and orderly learning environment that will be 
conducive to learning?



“We know from research and experience 
that PBIS works. It creates safe schools, 
facilitates learning and supports all 
stakeholders: schools, students, family 
and communities. Mississippi schools 
that have already adopted it are seeing 
that learning improves and discipline 
problems decline.”

— joy hogge, ph.d., licensed psychologist and  
mother of a child in jackson public schools



there is a solution. evidence-based school discipline practices are available 
to help teachers maintain a safe and productive learning environment while ensuring that 
children are removed from school only as a last resort. Every teacher in Mississippi can 
be trained in evidence-based discipline practices, and every child can be disciplined with 
methods that have been proven to improve behavior.

During the 2007 legislative session, the Mississippi legislature took some important first 
steps to reforming school discipline in our state. These new laws require the implementation 
of e!ective school discipline such as Positive Behavioral Interventions and Supports. They 
also require that evidence-based behavior modification plans be implemented before non-
violent, disruptive students can be expelled.



Positive Behavioral Interventions and Supports (PBIS) is a research-based method for 
improving student behavior and creating a safe and productive school climate. PBIS is:

 All students are taught the critical social skills needed for success. PBIS schools 
set clear expectations for behavior, acknowledge and reward appropriate behavior, and 
implement a consistent continuum of consequences for problem behavior. Students with 
serious or chronic behavior problems receive behavior assessments to determine the causes 
of their behavior, individualized interventions, and specialized behavior supports. 

 PBIS is employed throughout the entire school, including the cafeteria, 
the buses and the hallways. All school personnel are trained in PBIS and are continually 
supported in implementing it.

 Schools rely on data, tracked most easily in the form of o$ce referrals, to both 
develop and modify their PBIS approach (e.g. “When/where do most o$ce referrals occur? 
Which teachers are referring the most students? Which students are most often referred?”). 

Schools that e!ectively implement PBIS have:
» Reduced o"ce referral rates (and, subsequently, suspension and expulsion rates) by up to 50% 

per year. 
» Improved attendance and school engagement 
» Improved academic achievement 
» Reduced dropout rates
» Reduced later delinquency and drug use
» Improved school atmosphere
» Increased instructional time

pbis



PBIS is consistent with special education programs. In fact, the Individuals with 
Disabilities in Education Act (IDEA) encourages the use of PBIS to reduce the need 
to suspend or expel students with disabilities. The U.S. Department of Education’s 
O$ce of Special Education Programs (OSEP) operates a National Technical 
Assistance Center that promotes PBIS and provides capacity-building information 
and technical support to states and school districts. 

PBIS is currently practiced in more than 4,000 schools across the country. It is 
recommended or required by statute in three states and is the subject of statewide 
initiatives or school/university partnerships in all 50 states. PBIS has shown 
positive e!ects in elementary, middle and high schools, and has proven to be 
e!ective in schools with higher percentages of at-risk students. 

According to the Alabama Department of Education, which has a PBIS initiative, 
“the PBIS program has demonstrated that it can reduce unilateral removals, long-
term suspensions, and o$ce discipline referrals.”

For more information about PBIS, go to www.pbis.org.

“As a result of 
our thorough 
and consistent 
implementation of 
PBIS over the last 
five years, our school 
has become a place 
where sta! members 
and students look 
forward to working 
together each day, 
where ‘positive 
talk’ is heard in 
classrooms, hallways, 
and where time spent 
on instruction has 
increased. We can 
boast that during 
this school year over 
94% of our students 
have had 0 or 1 o$ce 
referrals. Teachers 
are teaching, children 
are learning and 
administrators 
are able to be 
instructional leaders 
due to the positive 
climate of our school. 
PBIS is not something 
we do; it has become 
who we are!”

— becky morgan, 
principal of otken  
elementary school, 
mccomb school 
district



Kenneth was 13 when Hurricane 
Katrina destroyed his family’s home 
and everything they owned. 
He was deeply traumatized 
by this loss. While still 
reeling from the devastation, 
Kenneth had to enroll in a 
new school, make new friends 
and adapt to new rules. Not 
surprisingly, he struggled 
emotionally, behaviorally 
and academically. He acted 
out by talking too loud in 
class, fighting on the bus 
and bringing food into class. Lacking 
alternatives to address Kenneth’s 
challenging behavior, his school 
suspended him more than 10 times in one 
year. He fell further and further behind, 
and he has now failed the eighth grade 

twice. Every suspension has chipped 
away at Kenneth’s chances to complete 

high school.
Had PBIS been available 
and implemented, Kenneth’s 
teachers would have performed 
a Functional Behavioral 
Assessment (FBA). The 
FBA would have revealed 
to Kenneth’s teachers and 
his parents the underlying 
causes of Kenneth’s immature 
and reactionary behaviors. 
Using the FBA findings, the 

school could have developed appropriate 
interventions for Kenneth to hold him 
responsible for his behavior but at the 
same time provide him with the support he 
needed to meet expectations and maintain 
his academic progress. 

Karina, 13, has been incarcerated at 
Columbia Training School (a juvenile 
prison for girls) since she was 12. She 
failed first and second grades, yet was 
never tested for special education. She 
began getting in trouble at school when 
she was nine for clowning 
around in class, cracking 
jokes, and not paying 
attention. Her acting out 
behavior would usually begin 
during math class. Karina has 
always struggled with math 
and did what she could so she 
wouldn’t have to stay in class. 
Because of her behavior, 
Karina was repeatedly 
suspended from school. 
While suspended, Karina 
would sit at home, waiting for school to 
get out so she could play with her friends. 
The school did not send work home for 
her to complete, and Karina fell further 
and further behind with each suspension. 
When one of her friends dared another 
friend to call a bomb threat into school, 
Karina went along with it so she wouldn’t 

have to go to school that day. Although 
Karina didn’t instigate or make the bomb 
threat herself, she is now serving time in 
juvenile prison.
Had PBIS been implemented at Karina’s 
school, her behavioral problems would 

have led to a Functional 
Behavioral Assessment 
(FBA) to determine 
their cause. The fact that 
Karina was struggling with 
academics (and especially 
math) would have led to 
intensive academic support, 
such as one-on-one tutoring, 
which would have reduced 
her frustration and improved 
her behavior. Karina’s family 
could have been brought in 

to discuss her home situation, and it’s 
possible Karina would have been referred 
for counseling. She almost surely would 
have been evaluated for special education 
eligibility. With PBIS, Karina would 
have received help and support, not 
suspensions and juvenile prison.

In addition to PBIS, 
there are other 
research-based 
programs and 
approaches, such 
as Teacher Support 
Teams, Conflict 
Resolution, 
Restorative 
Justice and Anger 
Management, 
that have been 
proven e!ective 
at reducing school 
violence and 
improving school 
climate. These 
approaches do not 
replace PBIS; they 
are usually part 
of a broader PBIS 
program. More 
information on 
these approaches is 
included at the end 
of this book.



The good news is that it is possible to maintain a safe and productive school climate 
without removing students from the classroom. Out-of-school suspensions, expulsions, 
removals to alternative schools and referrals to the criminal justice system can all 
become a less central part of school discipline by taking the following actions. Our 
schools and our children deserve nothing less.

Encourage your school district to implement 
school-wide Positive Behavioral Interventions 
and Supports (PBIS) in every school.
Engage experts from the Consortium of 
Safer Schools in your school discipline 
improvement e!orts. The consortium is a 
group of experts, many from within the state, 
willing to assist your school or district in the 
implementation of PBIS and other positive 
discipline. Contact the Mississippi Youth 
Justice Project at (601) 948-8882 for more 
information about the consortium.
Participate in the Mississippi Department of 
Education’s E!ective School and Classroom 
Management Training, which should be held in 
conjunction with PBIS training.
Reserve disciplinary removals for only 
the most serious and severe of disruptive 
behaviors, and define those behaviors 
explicitly.
Replace one-size-fits-all disciplinary 
strategies with graduated systems of 
discipline, where consequences are geared to 
the seriousness of the infraction. 

Incorporate alternative corrective strategies 
into your codes of conduct to provide options 
other than suspensions, expulsions and 
removals to alternative schools. Some of these 
strategies are listed on the next page.
Improve strategies to collect data on school 
discipline at the state level, and assist districts 
in using disciplinary data to better understand 
and address safety and disciplinary concerns 
at their schools.
Improve collaboration and communication 
among schools, parents, juvenile justice 
o$cials, and mental health o$cials to develop 
an array of alternatives for challenging youth.
Ensure that the Teacher Support Team (TST) 
at your school is meeting its obligation to help 
students who are struggling academically 
and/or behaviorally with tutoring, counseling, 
and other Tier II and Tier III interventions.
Ask your legislator to support full funding for 
PBIS and other evidence-based school discipline 
methods.



» Conference with student to provide him/her with 
corrective feedback.

» Re-teach behavioral expectations.

» Mediate conflict between students or students and 
sta!, and assign appropriate consequences.

» Create behavior contracts that include expected 
behaviors, consequences for infractions, and 
incentives for demonstrating positive behaviors.

» Student completion of community service tasks.

» Development of a home/school communication 
system.

» Reflective activity about the o!ense and how it 
a!ected the student, others and the schools.

» Loss of a privilege.

» Schedule adjustment.

» Create a check-in/check-out plan for the student 
with a caring adult in the school.

» Require daily or weekly check-ins with an 
administrator for a set period of time.

» Refer student to counselor, social worker, 
interventionists, or Teacher Support Team.

» Arrange for the student to receive services from a 
counseling, mental health, or mentoring agency.

» Work with the student to choose an appropriate way 
for him/her to apologize and make amends to those 
harmed or o!ended.

» Detention or ISS, during which the student 
completes his/her work.

In addition to PBIS, there are other programs 
that can help create a positive learning 
environment and address school problems 
without resorting to exclusionary methods 
like suspension and expulsion.

Mississippi already has an excellent resource to draw 
upon: Every Mississippi school is mandated to have 
a Teacher Support Team (TST). TSTs are problem-
solving units of school personnel responsible for 
designing and implementing intensive interventions 
for students who are struggling either academi-
cally, behaviorally or in both areas. TSTs need to be 
strengthened and supported if they are to truly help 
Mississippi’s at-risk children.

Fighting is among the most common of disciplinary 
infractions. Many schools across the nation have 
begun to implement conflict resolution programs 
that teach students the attitudes and skills they need 
to avoid violence, including empathy, perspective 
and improved communication skills. Students can be 
trained to act as peer mediators, helping other students 
naturally defuse conflicts in the halls and classrooms. 
Also, they can more formally help other students in 
conflict come to cooperative resolutions in mediation 
sessions. School-wide conflict resolution e!orts have 
shown positive outcomes, including teacher reports 
of decreased physical violence and increased student 
cooperation, and lower suspension and expulsion 
rates.

For more information:

Second Step Violence Prevention program 

Resolving Conflict Creatively

The Restorative Justice approach holds youths 
accountable to members of the school community for 
their negative behaviors. In a school setting, it shifts 
the focus away from rules and toward the relationships 



between people in the school community. Repairing 
the damage caused by o!ending behavior occurs by 
including all of the people involved to determine what 
happened and what response might make things better. 
This allows people who have harmed others to take 
responsibility for their behavior and for everyone to be 
involved in creating a safer community. 

For more information:

Restorative Justice in Schools Pilot Project

Reassessing School Climate: Restorative Justice and 
School Discipline

Mentoring helps alienated students re-connect 
to school and to the community through tutoring, 
discussions, field trips or community service. 
Evaluations of mentoring programs show that they can 
decrease students’ violent attitudes, raise self-esteem 
and career aspirations, and improve social skills and 
academic achievement.

For more information:

National Mentoring Partnership

The purposes of anger management are to assist 
students in learning how to understand and manage 
feelings of anger and to provide them with tools 
to avoid escalating negative feelings that lead to 
confrontations with others. E!ective programs 
have led to decreases in disruptive and aggressive 
behavior, increases in pro-social behavior, better social 
acceptance by peers and increased on-task behavior.

For more information:

Elementary and Middle Schools Technical Assistance 
Center

Well-designed bullying prevention programs report 
significant reductions in bullying, fighting, vandalism 
and truancy, along with an increase in general student 
satisfaction.

For more information:

Bullying Prevention Program

National Bullying Prevention Campaign



“Abstract: State Program Improvement 
Grants Program 84.323A.” Alabama State 
Improvement Grant. 23 Feb. 2004. <http://
www.alsig.org/newgrant.cfm>.

Bohanan, Hank et al. “Schoolwide 
Application of Positive Behavior Support in 
an Urban High School.” Journal of Positive 
Behavior Interventions. 8.3 (2006): 131-145.

Collins, C.G. “In-School Suspensions.” 
Paper presented at the Annual Meeting of 
the Council for Exceptional Children. 15-19 
April 1985. 

Cortez, Josie. “New Hampshire’s APEX 
Model at Work.” Big Ideas: Dropout 
Prevention Strategies Newsletter. 3.1 (2006): 
1-5.  

Costenbader, V.K. and Markson, S. “School 
suspension: A survey of current policies 
and practices.” NASSP Bulletin. 78 (1994): 
103-107.

Diem, R. A. “On Campus Suspensions: A 
Case Study”. The High School Journal. 72 
(1988): 36-39.

Dix, J.E; Karr-Kidwell, P.J. “Analysis 
of Student Misbehavior Patterns: 
Corrective Guidelines for Administrators 
and Teachers in Alternative Education 
Programs.” ERIC Document Reproduction. 
30 April 1998. ERIC Database. 
<www.eric.ed.gov/ERICWebPortal/
recordDetail?accno=ED420909>.

Ekstrom, R. B., Goertz, M. E., Pollack, J. 
M., and Rock, D. A. “Who drops out of high 
school and why? Findings from a national 
survey.” Teachers College Report. 87 (1986): 
356-373.

Enwefa, R., Enwefa, S., Jurden, M., Banks, 
I. & Buckley, D.  “A Retrospective View of 
Recruitment and Retention for Diversity 
in Rural Mississippi: New Millennium 
Challenges.” Paper presented at the 
Ninth Annual Comprehensive System of 
Personnel Development Conference on 
Leadership and Change, U.S. Department 
of Education, Alexandra, VA, April 29-May 
3, 2001.

“Health Risk Behaviors Among Adolescents 
Who Do and Do Not Attend School — United 
States, 1992.” Morbidity and Mortality 
Weekly Report. 43.08 (1994): 129-132. 23 
February 2008 <http://www.cdc.gov/
mmwr/preview/mmwrhtml/00025174.htm>. 

Horner, Robert H. and George M. Sugai. 
“Evidence Based Research on School-wide 
Positive Behavior Support”. OSEP Technical 
Center on Positive Behavior Intervention 
Supports. 21 Sept. 2007. 23 Feb. 2008. 
<http://pbis.org/researchLiterature.htm>. 

Irvin, Larry K. et al. “Validity of O$ce 
Discipline Referral Measures as Indices of 
School-Wide Behavioral Status and E!ects 
of School-Wide Behavioral Interventions.” 
Journal of Positive Behavior Interventions. 
6.3 (2004): 131-147.

Johnston, J.S. “High School Completion of 
In-School Suspension Students.” NASSP 
Bulletin. 73.521 (1989): 89-95.

Kotering, L.J. and Braziel, P.M. “School 
Dropout from the Perspective of Former 
Students: Implications for secondary special 
education programs.” Remedial and Special 
Education. 20. 2 (1999): 78-83. 

Lassen, Stephen R., Michael M. Steele, 
and Wayne Sailor. “The Relationship of 
School-Wide Positive Behavior Support to 
Academic Achievement in an Urban High 
School.” Psychology in the Schools. 43.6 
(2006): 701-712. 

Mississippi Department of Education 
O$ce of Dropout Prevention. Dec. 2007. 
Presentations and Current Research. 23 
Feb. 2008. <http://www.mde.k12.ms.us/
Dropout_Prevention/presentations.html>.

Myers, David. “Report of the At-Risk 
Students Subcommittee of the House 
Education Committee.” 2 Jan. 2007. 
Mississippi Department of Education. 23 
Feb. 2008. <http://www.mde.k12.ms.us/
Extrel/leg/2007/AtRiskReport.pdf>.

Neild, Ruth Curran and Robert Balfanz. 
“Unfulfilled Promise: The 

Dimensions and Characteristics of 
Philadelphia’s Dropout Crisis, 2000-05.” 
Oct. 2006. Johns Hopkins University. 23 
Feb. 2008. <www.csos.jhu.edu/new/Neild_
Balfanz_06.pdf>.

O$ce of Economic Analysis. “Previously 
Incarcerated Juveniles in Oregon’s Adult 
Corrections System.” 23 May 2003. Oregon 
Youth Authority. 18 Feb. 2008. <http://www.
oregon.gov/DAS/OEA/docs/oya/oya-to-
corrections.pdf>.

“Positive Behavioral Interventions and 
Supports”. U.S. Department of Education 
O$ce of Special Education Programs. 
(2006) 23 Feb. 2008. <www.pbis.org>. 

Public Agenda, Teaching Interrupted: 
Do Discipline Policies in Today’s Public 
Schools Foster the Common Good?, 
2 (2004). <http://www.eric.ed.gov/
ERICDocs/data/ericdocs2sql/content_
storage_01/0000019b/80/1b/a9/75.pdf>.

Puritz, P., Walker, R., Riley-Collins, 
J., and Bedi, S. “Mississippi: an 
Assessment of Access to Counsel and 
Quality Representation in Youth Court 

Proceedings.” National Juvenile Defender 
Center and The Mississippi Youth Justice 
Project. 2007. 

Ra!aele-Mendez, L.M. “Predictors of 
suspension and negative school outcomes: A 
longitudinal investigation.” New directions 
for youth development: Deconstructing the 
school-to-prison pipeline. Eds. Johanna Wald 
and Daniel J. Losen. San Francisco: Jossey-
Bass. 2003. 

Skiba, R., et al. “Discipline is Always 
Teaching: E!ective Alternatives to 
Zero Tolerance in Indiana’s Schools.” 
Education Policy Brief. Summer 2004. 
23 Feb. 2008. <http://ceep.indiana.edu/
ChildrenLeftBehind>. 

Sprague, Je!rey R. and Robert H. Horner. 
“School Wide Positive Behavioral Supports.” 
Eds. Shane R. Jimerson and Michael J. 
Furlong. The Handbook of School Violence 
and School Safety: From Research to 
Practice. 2007. <http://www.ode.state.
or.us/teachlearn/conferencematerials/
sped/2005/spraguehornerpbspaper.pdf>.

Streitmatter, J.L. “Ethnic/Racial and 
Gender Equity in School Suspensions.” The 
High School Journal. 68 (1986):139-143.

Streva, M.A. “The Evolution of Discipline: 
Alternative to Suspension Programs.” 
ERIC Document Reproduction. 1 
May 1983. ERIC Database. <www.
eric.ed.gov/ERICWebPortal/
recordDetail?accno=ED233443>. 

Sweeten, Gary. “Who Will Graduate? 
Disruption of High School Education by 
Arrest and Court Involvement.” Justice 
Quarterly. (2006): 462-480.

Tobin, T., Sugai, G. & Colvin, G. “Patterns in 
middle school discipline records.” Journal 
of Emotional and Behavioral Disorders. 4.2 
(1996): 82-94.

U.S. Department of Education. 
“Safeguarding Our Children: An Action 
Guide”. April 2000. 23 Feb. 2008. <http://
www.ed.gov/admins/lead/safety/actguide/
action_guide.txt>. 

U.S. Department of Education, National 
Center for Education Statistics, Mobility in 
the Teacher Workforce: Findings from the 
Condition of Education, 22 (2005). <http://
nces.ed.gov/pubs2005/2005114.pdf>.

U.S. Department of Education O$ce of Civil 
Rights, Civil Rights Data Collection 2004 
(2007). <http://vistademo.beyond2020.
com/ocr2004rv30/>.

R E F E R E N C E S


